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NMEPIAHYH

Y70 TAOIGLO TNG TOYKOGUIOTOINONG, TNG PEVGTOTNTOC, TG TOAVTOAMTIGHIKOTNTOS KO
TOV £VIOVOL OVTOY®OVIGHOL £xovv enéAbel pilikol petacynuaticpol, ot onoiot, LETa&y
GAL®V, EYOVV TPOKAAEGEL CNUOVTIKEG EMOPAGELS GTNV YVYOKOWVOVIKT VTOGTACT TOV
VEOV OOV pHE UEYOAN ovénom mpoPANUATOV KOWVOVIKNG KOl GUVOICONUOTIKNG
QUOEMC, OTMG M EMOETIKOTNTA, 1] AVUTTOKON, 1 EAAELYT EVOLOPEPOVTOG, 1| KATAOALYY,
TO AyY0G Kol 1 OmOpOVEOGoT. XNUEP, AOWTOV, TEPIGGOTEPO amd TMOTE, Koabiotortol
EMITAKTIKT 1] AVAYKN EQAPLOYNG TPOYPULLATOV KAAMEPYELOG de&loT TV (ONG Yo TNV
TPOANYN Kol TNV OVIWETOTION TOV Tpoavapepfiviov mpofAnudtov mov Ha
EUTAEKOVY OAOVLG TOVG MAONTEC OTIC EKTAOEVTIKEG OladIKaGieg, Ba evicyvovy TNV
KOW®OVIKO-cLVOLGONpatikn avamtué] tovg, Ba Tpodyovuv TNV TVELHOTIKY TOVS LYEin
Kol TNV Yuykn tovg avlextikomta, Bo Peltidvouv tn oyxoAkn Tovg emidoon, Ha
KOAMEPYOLV T OEGLELGT OTO GYOAEID KOl TNV aUGONON TOL «AVAKELY» GTN GYOALKN
Kowotnto kot o avamtdocovv péco o€ €va acPoAEG pabnolokd mepaiiov
OeE10TNTEG, OMTMG 1 AVAYVAOPLOT], OOYEIPIOT Kol KOWVOVIKO OTOOEKT] £KQPACT] TMV
cuvaeOnuaTov, 1 KATOVONGoN TG OTTIKNG TOL dALOL (evouvaicOnon), 1 avamtuén
OeTIKOV OMPOCOTIKAOV GYEGEMV, M LITELOVVI AYT| ATOPAGE®Y, 1| EPNVIKT ETTALGON
TOV GLYKPOVGEMV KOl 1] ATOPVYT EXIKIVOLVOV GUUTEPLPOPOV.

Q¢ okomdg ™ peAEng T€nKe M Olepedivnon TV amOYE®OV TV Olevfuvtov, TV
EKTALOEVTIKMOV, TOV YOVEOV KOl TV podntdv mpotofdduag kot devtepofadiog
eKTOOEVONG OVOPOPIKA [E TNV KaAMEPYELD 0eE10TNTMOV (MNG GTO GYOAMKO TANICLO Ko
0 oYedOUOG, 1 PapLoYN Kot 1 a&loAdYNoN TPOYPAULATOS KOAAMEPYELNS OeSlOTHTOV
Cong pe titho: «kKAEIAIA ZQHZ).

ABSTRACT

In the context of globalization, liquidity, multiculturalism and intense competition,
radical transformations have taken place, which, among other things, have had a
significant impact on the psychosocial status of young children with a large increase in
social and emotional problems, such as aggression, disobedience, lack of interest,
depression, anxiety and isolation. Today, therefore, more than ever, it becomes
imperative to implement lifelong learning programs to prevent and address the
aforementioned problems that will involve all pupils in educational processes, enhance
their socio-emotional development, promote their intellectual health and mental
resilience, improve their school performance, foster commitment to school and a sense
of belonging to the school community, and develop in a safe learning environment
skills, such as recognition, management and socially acceptable expression of
emotions, understanding others (empathy), developing positive interpersonal



relationships, responsible decision-making, peaceful conflict resolution and avoidance
of dangerous behavior.

The purpose of the study was to investigate the views of headmasters, teachers, parents,
and primary and secondary school students on the cultivation of life skills in the school
context, as well as the design, implementation and evaluation of a life skills program.



